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Editor's Welcome

        I  am  pleased  to  announce  that  the

CSCA  book  rev iew  supp lement  has

expanded  i t s  reach  to  i nc lude  a  wide

var ie ty  of  scho la r sh ip  that  may  be  of

in te res t  to  our  membersh ip .  The

scho la r sh ip  rev iew  supp lement  wi l l

now  i nc lude  not  on ly  scho la r l y  book

rev iews ,  but  popula r  press  as  wel l .  In

add i t ion  to  book  rev iews ,  we  are

add ing  spot l ight  essays  f rom  authors

pub l i shed  i n  our  CSCA  j ou rna l s  and

award -winn ing  confe rence  papers .   

 

       Th i s  i s sue  of  the  scho la r sh ip  rev iew

inc ludes  th ree  books  rev iews  and  a

se r ie s  of  spot l ight  essays  h igh l ight ing

recent l y  publ i shed  scho la r sh ip  f rom

our  CSCA  j ou rna l s :  Communicat ion

Stud ies  &  the  Journa l  of

Communicat ion  Pedagogy .    
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     •  An  essay  f rom  Yea -Wen  Chen  &

Brand i  Lawless  and  an  essay  f rom  Er ic

Kar ika r i  &  Chr i s topher  Brown

high l ight ing  the i r  work  i n  the  2018

Communicat ion  Stud ies  spec ia l  i s sue

“Connect ions  and  Inc lus ions :

In te rcu l tu ra l  Communicat ion  i n

Communicat ion  Stud ies  Scho la r sh ip ”

ed i ted  by  Ahmet  Atay  and  Alber to

Gonza lez .   

Sara Baker Bailey 

Southern Connecticut State University

       Th i s  i s sue  of  the  scho la r sh ip  rev iew

features :  

 

     •  An  essay  f rom  Kody  Frey  and

Jessa l yn  Va l lade  recent l y  publ i shed  i n

the  i naugura l  i s sue  of  the  Journa l  of

Communicat ion  Pedagogy .  

 

      
Courtesy of SCSU

Book  rev iews :  

   1 .  Smal l  (2017 )  Someone  To  Ta lk  To  

   2 .  Kenner l y  and  Pfe i s te r  (Eds . )  (2018 )   

          Anc ient  Rhetor i c s  and  Dig i ta l         

          Networks  

   3 .  Rudick ,  Golsan ,  &  Cheesewr ight         

           (2018 )  Teach ing  f rom  the  Hear t :      

          Cr i t i ca l  Communicat ion                        

          Pedagogy  i n  the  Communicat ion   

          Class room  
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Book Review Call: Spring 2019 

Addi t iona l l y ,  i f  you  have  a  publ i ca t ion  that  may  be  of  i n te res t  fo r  the

scho la r sh ip  rev iew ,  please  fo rward  your  recommendat ions .  

 

To  be  cons idered  fo r  a  rev iew  of  the  above  publ i ca t ions ,  emai l  Sara  Baker

Ba i ley  at  bakers2 1@ southernct .edu  with :  

        1 .  Name  of  the  publ i ca t ion  you  wish  to  rev iew  

       2 .  A  br ie f  (200 -word )  exp lanat ion  as  to  how  the  publ i ca t ion  f i t s  with in

your  areas  of  i n te res t /exper t i se .  

 

I f  se lec ted ,  CSCA  wi l l  prov ide  a  copy  of  the  ass igned  publ i ca t ion  to  the

se lec ted  rev iewer .  Submiss ions  must  not  be  under  rev iew  by  other

pub l i ca t ions .  Rev iews  shou ld  adhere  to  the  most  recent  ed i t ion  of  the

publ i ca t ion  manua l  of  the  Amer ican  Psycho log ica l  Assoc ia t ion .  The  ed i to r  has

rese rved  f ina l  di sc re t ion  regard ing  the  publ i ca t ion  of  a l l  rev iews .  I  would  l ove

to  hear  f rom  you .  Please  contact  me  with  ques t ions ,  comments ,  and

feedback :  

 

Sara  Baker  Ba i ley  

Ass i s tant  Pro fesso r ,  Southern  Connect icut  Sta te  Unive r s i t y  

Bakers2 1@ southernct .edu  

(203 )  392 -5596  

For  the  spr ing  scho la r sh ip  supp lement ,  I  am  cur rent l y  seek ing  rev iews  fo r  the

fo l lowing  books :  

Author PublisherTitle

Dale Hample 
 
 
Kurt Lindemann 
 
 
Keri K. Stephens

Interpersonal Arguing 
 

Composing Research, Communicating Results:
Writing the Communication Research Paper 

 
Negotiating Control:  

Organizations and Mobile Communication

Peter Lang 
 
 

Wiley-Blackwell 
 
 

Oxford University Press
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What Happens When the Basic Course 

Isn't Just About Public Speaking Skills?

Scholarship Spotlight:

       At  a  va r ie ty  of  i n s t i tu t ions  across  the  count ry ,  the  bas ic  course  se rves

pr imar i l y  f i r s t -year  s tudents  by  equ ipp ing  them  with  the  necessa ry

communicat ion  sk i l l s  to  succeed  i n  the i r  academic  career s .  Genera l l y ,  the

course  concent ra tes  on  the  deve lopment  of  s tudents ’  publ i c  speak ing  sk i l l s ;

however ,  seve ra l  i n s t i tu t ions  place  equa l  impor tance  on  the  s imul taneous

deve lopment  of  s tudents ’  wr i t ing  capab i l i t i e s  to  re f l ec t  chang ing  genera l

educat ion  requ i rements .  At  the  Unive r s i t y  of  Kentucky ,  th i s  fo rmat  fo r  the  bas ic

course  i s  re fe r red  to  as  the  bas ic  compos i t ion  and  communicat ion  course

(BCCC ) .  Students  enro l led  i n  the  BCCC  take  par t  i n  a  two -course  sequence  i n

wh ich  they  are  exposed  to  both  wr i t ten  and  ora l  communicat ion  content  to

bu i ld  sk i l l s  i n  both  areas .  These  sk i l l s  are  then  assessed  th rough  two  major

pro jec t s  i n  the  fo rm  of  a  resea rch -based  i n fo rmat i ve  essay  and  a  resea rch -based

in fo rmat i ve  speech ,  respect i ve l y .  In  a  recent  ar t i c le  publ i shed  i n  the  Journa l  of

Communicat ion  Pedagogy ,  authors  Kody  Frey  and  Jessa l yn  Va l lade  exp lo re

whether  th i s  course  fo rmat  i s  he lp fu l  or  harmfu l  to  s tudent  be l ie f s  about  the i r

ove ra l l  growth .   

 

       We  sought  to  examine  s tudents ’  repor t s  of  se l f -e f f i cacy  over  the  course  of

the  semeste r .  Al though  not  a  di rec t  measure  of  l ea rn ing ,  s t rong  ev idence

l ink ing  repor t s  of  se l f -e f f i cacy  to  s tudents ’  actua l  l eve l s  of  ach ievement

sugges t s  a  promis ing  avenue  fo r  those  i n te res ted  i n  nuanced  approaches  to

the i r  own  bas ic  courses .  Fur thermore ,  the  h igh ly -contex tua l i zed  nature  of  se l f -

e f f i cacy  a l lows  fo r  the  examinat ion  of  separa te  deve lopments  i n  both  academic

domains .  Sa id  di f fe rent l y ,  s tudents  may  f ee l  competent  i n  one  area  fo l lowing

ins t ruct ion  (e .g . ,  wr i t ing )  but  l e s s  capab le  i n  another  (e .g . ,  publ i c  speak ing ) .

Prev ious  resea rch  concern ing  the  BCCC  shows  mixed  ev idence  regard ing

whether  s tudents  sus ta in  the i r  newly -deve loped  sk i l l s  across  both  content

a reas .  Th i s  ra t iona le  l ead  to  two  resea rch  ques t ions  examin ing  whether  wr i t ing

and  publ i c  speak ing  se l f -e f f i cacy  i nc reased  f rom  the  beg inn ing  to  the  end  of

the  semeste r .   

 

 

       One  potent ia l  exp lanat ion  fo r  di f fe rent  l eve l s  of  deve lopment  i n  s tudents ’

perce i ved  capab i l i t i e s  comes  f rom  the i r  i nd i v idua l  maste ry  exper iences .  Maste ry

exper iences  are  conceptua l i zed  as  one ’ s  re f l ec t ion  on  the  success  or  f a i lu re  of  a

task  as  a  means  of  assess ing  one ’ s  own  capab i l i t i e s  i n  that  area .  In  the  BCCC ,

the  resea rchers  reasoned  grades  prov ide  an  oppor tun i t y  fo r  s tudents  to  re f l ec t

on  how  wel l  they  have  maste red  mater ia l .  Thus ,  s tudents  shou ld  use  the i r

g rades  on  the  i n fo rmat i ve  essay  and  the  i n fo rmat i ve  speech  i n  order  to

in te rpre t  the i r  own  wr i t ing  and  speak ing  ab i l i t i e s .  Th i s  reason ing  resu l ted  i n

two  add i t iona l  hypotheses  sugges t ing  that  s tudents ’  grades  on  the  two  major

pro jec t s  would  be  re la ted  to  the  i nc reases  they  repor t  i n  wr i t ing  and  publ i c -

speak ing  se l f -e f f i cacy  over  t ime .    

(Continues on page 4)
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Tes t ing  the  resea rch  ques t ions  and  hypotheses :  

       The  resea rch  was  conducted  f rom  an  ongo ing  assessment  pro jec t  of  the  f i r s t

course  of  the  two - semeste r  BCCC  sequence .  Three  hundred  e ighty  s tudents

f rom  the  course  completed  an  on l ine  ques t ionna i re  dur ing  the  f i r s t  two  weeks

o f  the  semeste r  (pretes t )  and  aga in  dur ing  the  f ina l  two  weeks  (post tes t ) .  F ina l

g rades  on  the  major  pro jec t s  were  co l lec ted  with  permiss ion  f rom  the

ind iv idua l  course  i n s t ructo r s .   

 

Research  F ind ings :  

        •  Students  repor ted  h igher  se l f -e f f i cacy  scores  fo r  both  wr i t ing  and  publ i c     

           speak ing  se l f -e f f i cacy  at  the  end  of  the  semeste r  compared  to  the                    

          beg inn ing .  

        •  In fo rmat i ve  essay  and  i n fo rmat i ve  speech  grades  were  pos i t i ve l y  re la ted  to  

           i nc reases  (post tes t  minus  pretes t )  i n  both  wr i t ing  se l f -e f f i cacy  and  publ i c     

        speak ing  se l f -e f f i cacy .  

What  does  th i s  mean  fo r  i n s t ructo r s  teach ing  the  BCCC ?  

 

       Hol i s t i ca l l y ,  the  resu l t s  suppor t  the  pract i ca l i t y  of  the  BCCC  fo rmat  and

sugges t  seve ra l  pract i ca l  impl i ca t ions  fo r  teach ing  both  with in  the  BCCC  fo rmat

and  i n  genera l .  F i r s t ,  i n s t ructo r s  shou ld  cons ider  i n s t i tu t ing  f requent

oppor tun i t i e s  fo r  re f l ec t ion  th roughout  the i r  courses .  One  s t ra tegy  fo r  do ing  so

comes  f rom  the  spec i f i c  sca f fo ld ing  of  ass ignments  and  act i v i t i e s  th roughout

the  semeste r .  For  example ,  the  BCCC  at  UK  i ncorpora tes  seve ra l  oppor tun i t i e s

fo r  re f l ec t ion ,  i nc lud ing  post -essay  and  post - speech  v ideos .  S imply  prov id ing

s tudents  with  oppor tun i t i e s  fo r  maste ry  may  not  mot iva te  them  to  enhance

the i r  e f f i cacy ,  so  s t ra teg ic  re f l ec t i ve  act i v i t i e s  pr io r  to  the  complet ion  of  major

ass ignments  he lp  s tudents  re f l ec t  on  the i r  per fo rmances  adapt i ve l y .   

 

       Second ,  i t  i s  impor tant  fo r  i n s t ructo r s  and  course  di rec to r s  to  remember

that  grades  funct ion  as  more  than  j u s t  outcomes .  For  many  s tudents ,  grades  are

an  impor tant  par t  of  the  l ea rn ing  process  that  can  mot iva te  i nd i v idua l s  to

inc rease  or  decrease  the i r  own  e f f i cacy  be l ie f s .  In s t ructo r s  shou ld  be  mindfu l  of

th i s  i n  the  way  they  present  f eedback  to  s tudents  as  wel l  as  when  they  are

t ra in ing  new  i n s t ructo r s  on  techn iques  fo r  e f fec t i ve  f eedback .   

 

       F ina l l y ,  the  impor tance  of  grades  as  maste ry  exper iences  means  i n s t ructo r s

shou ld  cons ider  ways  i n  which  they  di scuss  grades  with  the i r  s tudents .  Idea l l y ,

i n s t ructo r s  wi l l  emphas ize  the  s tudents ’  ro le  i n  the i r  success ;  success  s tems

f rom  s tudents ’  adapt i ve  per fo rmances  on  the  va r ious  smal le r  ass ignments

lead ing  to  the  major  pro jec t s .  Such  an  approach  may  he lp  l im i t  the  e f fec t s  of

the  grade -or iented  and  academica l l y  ent i t l ed  s tudents  permeat ing  today ’ s

c las s rooms .   

(Continues on page 5)
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       There  are  seve ra l  l im i ta t ions  to  the  resea rch .  Future  assessment  may  want

to  cons ider  the  impact  of  i nd i v idua l  course  and  i n s t ructo r  di f fe rences  on

student  outcomes .  BCCC  i n s t ructo r s  rece i ve  s tandard ized  t ra in ing  fo r  the

course ,  yet  a  l im i ted  amount  of  t ime  i s  a l lo t ted  to  grade  norming  pract i ces

among  i n s t ructo r s .  Moreover ,  the  bas ic  course  across  i n s t i tu t ions  remains  i n  a

s ta te  of  f lux .  Students  can  choose  to  enro l l  i n  hybr id ,  on l ine ,  honors ,  or

d i sc ip l ine - spec i f i c  sect ions  that  may  i n f luence  the i r  mot iva t ion  and  e f f i cacy .

There  i s  potent ia l  to  account  fo r  these  e f fec t s  th rough  h ie ra rch ica l  l i nea r

mode l ing  (HLM ) ,  though  fu tu re  resea rch  i s  needed  to  i nves t iga te  th i s

poss ib i l i t y .  

 

       Ul t imate l y ,  we  hope  that  i nd i v idua l s  at  i n s t i tu t ions  with  a  course  fo rmat

s imi la r  to  the  BCCC  can  use  th i s  i n fo rmat ion  to  spark  a  conver sa t ion

sur round ing  the  best  pract i ces  fo r  assess ing  s tudent  outcomes .  In  do ing  so ,

we  can  cont inue  to  fo rward  communicat ion  as  an  i n tegra l  di sc ip l ine  to  our

un ive r s i t i e s  and  enhance  the  va lue  of  our  bas ic  courses  i n  prepar ing  s tudents

fo r  fu tu re  success .   

 

       About  the  authors :  Kody  Frey  i s  a  docto ra l  s tudent  i n  the  Col lege  of

Communicat ion  and  In fo rmat ion  at  the  Unive r s i t y  of  Kentucky .  Jessa l yn

Va l lade  i s  the  Di rec to r  of  Assessment  fo r  the  Col lege  of  Communicat ion  and

In fo rmat ion  at  the  Unive r s i t y  of  Kentucky .  Th i s  essay  i s  based  on  the

publ i shed  ar t i c le :  Frey ,  T .  K . ,  &  Va l lade ,  J .  (2018 ) .  Assess ing  s tudents ’

percept ions  of  wr i t ing  and  publ i c  speak ing  se l f -e f f i cacy  i n  a  compos i t ion  and

communicat ion  course .  Journa l  of  Communicat ion  Pedagogy ,  1 ,  27 -39 .

do i : 10 .3 1446 /JCP .2018 .08  
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"SWAP-ping" the Communication Classroom to 

Promote Difficult Conversations

Scholarship Spotlight:

       Conver sa t ions  about  di f fe rence ,  power ,  and  ( i n )equ i t y  are  more  impor tant

than  ever ,  espec ia l l y  i n  today ’ s  po l i t i ca l l y  uncer ta in  t ime .  Yet ,  such

conver sa t ions  can  be  upset t ing  and  have  been  cha l leng ing  and  di f f i cu l t  i n  the

mains t ream  communicat ion  c las s room  with in  U .S .  co l leges  and  un ive r s i t i e s .  For

ins tance ,  when  f r amed  th rough  a  l ens  of  po l i t i ca l  neut ra l i t y ,  i n s t ruct iona l

communicat ion  resea rch  that  pr i v i l eges  di scourses  of  c i v i l i t y ,  teacher

immediacy ,  and /or  i n s t ructo r  cred ib i l i t y ,  without  cons ider ing  di f fe rent ia l l y

pos i t ioned  bodies  and  vo ices  with in  the  c las s room ,  can  funct ion  to  censor ,  i f

not  s i l ence ,  such  conver sa t ions .  We ,  the  authors ,  cons ider  th i s  prob lem  with in

the  space  of  a  2018  spec ia l  i s sue  publ i shed  i n  Communicat ion  Stud ies

ded icated  to  “Connect ions  and  Inc lus ions :  In te rcu l tu ra l  Communicat ion  i n

Communicat ion  Stud ies  Scho la r sh ip . ”  Spec i f i ca l l y ,  we  were  i n sp i red  to  respond

to  gues t  ed i to r s  Ahmet  Atay  and  Alber to  Gonza lez ’ s  ca l l  to  examine

“connect ions  between  i n te rcu l tu ra l  communicat ions  scho la r sh ip ,  and

scho la r sh ip  i n  other  areas  of  the  communicat ion  s tud ies . ”    In  do ing  so ,  our

essay  br ings  together  i n te rcu l tu ra l  and  i n s t ruct iona l  communicat ion  resea rch

to  ( re ) th ink  how  to  bet te r  promote  di f f i cu l t  conver sa t ions  i n  the  mains t ream

communicat ion  c las s room .   

 

       To  ach ieve  that  end ,  we  propose  “SWAP -ping ”  the  communicat ion  c las s room

to  f ac i l i t a te  a  co l labora t i ve  and  suppor t i ve  c l imate  i n  which  i n s t ructo r s ,

f ac i l i t a to r s ,  and  s tudents  become  co - l ea rner s  who  s t r i ve  to  speak  as  whole

persons  and  be  heard  on  the i r  own  te rms .  Our  proposa l  bu i lds  on  over lapp ing

p i l l a r s  of  both  cr i t i ca l  i n te rcu l tu ra l  communicat ion  and  cr i t i ca l  communicat ion

pedagogy  (e .g . ,  power  and  cu l tu re ,  ident i t y  and  i n te r sec t iona l i t y ,  contex t  and

inte rac t ion ,  and  prax i s  and  soc ia l  j u s t i ce ) .  Spec i f i ca l l y ,  SWAP  s tands  fo r :  Sh i f t

the  cente r  and  the  marg ins ;  Wi l l  yourse l f  to  l i s ten  as  a  f ee le r / th inker /doer ;

Art i cu la te  i n te r sec t iona l  re f l ex i v i t y  and  i nqu i r y ;  and  Par tner  fo r  soc ia l  j u s t i ce .

Given  the  i n te r lock ing  and  di f fe rent ia l  sy s tems  of  power  and  pr i v i l ege  (e .g . ,

race ,  gender ,  c las s ,  and  others ) ,  i t  i s  necessa ry  to  note  that  the

in te l l ec tua l /emot iona l /phys ica l  l abor  requ i red  of  each  member  of  a  SWAP -ped

c lass room  would  va ry .    

 

       Sh i f t ing  the  cente r  and  the  marg ins :  Cha l leng ing  the  i nv i s ib le  cu l tu ra l

norms  i n  the  mains t ream  communicat ion  c las s room  that  pr i v i l eges

Eurocent r i sm  and  re i f i e s  whi teness /hete rosex i sm /c las s i sm ,  consc ious ,  and

intent iona l  e f fo r t s  are  needed  to  sh i f t  and  ( re ) shut t le  the  of ten  uncha l lenged

re la t ionsh ip  between  the  cente r  and  the  marg ins  i n  the  mains t ream

communicat ion  c las s room .  Through  pedagog ica l  pract i ces  such  as  cr i t i ca l

re f l ec t ions ,  se rv i ces  l ea rn ing ,  and  s imula t ions ,  every  member  of  each  c las s  has

oppor tun i t i e s  to  exper ience  both  the i r  pr i v i l eged  and /or  marg ina l i zed  ident i t y

pos i t ions  at  va r ious  i n te r sec t ions .  We  urge  i n s t ructo r s  to  cent ra l i ze  vo ices  f rom

the  marg ins  when  se lec t ing  course  mater ia l s  and  i nc lude  read ings  f rom  authors

who  ident i f y  as  women ,  peop le  of  co lo r ,  i n te rnat iona l ,  t ransgender ,

di f fe rent ia l l y  ab led ,  non -Chr i s t i an ,  and  more .    

(Continues on page 7)



       Wi l l ing  onese l f  to  l i s ten  as  a  f ee le r / th inker /doer :  Res i s t ing  a  nar row  v iew  of

ra t iona l i t y  that  i s  rooted  i n  the  en l ightenment  t rad i t ion  and  has  governed

inte rac t ions  with in  U .S .  h igher  educat ion ,  we  extend  act i ve  l i s ten ing  to

conceptua l i ze  l i s ten ing  “ i n  as  a  f ee le r / th inker /doer  who  at tends  to  i n te rp lays  of

emot ions ,  re f l ec t ions ,  and  act ions ”  (Chen  &  Lawless ,  2018 ,  p .  381 ) .  Our

conceptua l i za t ion  i s  i n fo rmed  by  theor ies  of  a f fec t  and  embodiment  that

pr io r i t i ze  l i ved  exper iences  and  approach  the  body  as  a  veh ic le ,  tex t ,  and  s i te

o f  knowledge  cons t ruct ion  about  the  se l f ,  others ,  and  the  wor ld .  In  th i s  v iew ,

the  c las s room  becomes  a  space  i n  which  co - l ea rner s  unders tand  not  on ly  our

own  a f fec t i ve  and  embodied  responses  but  a l so  l i s ten  i n  to  the

l i ved / f e l t /enacted  exper iences  of  others .   

 

       Art i cu la t ing  i n te r sec t iona l  re f l ex i v i t y  and  i nqu i r y :  Respond ing  to  new

cha l lenges  of  an  i nc reas ing l y  g loba l  and  dive r se  wor ld ,  we  argue  fo r  a  di f fe rent

k ind  of  re f l ex i v i t y  that  we  te rm  “ i n te r sec t iona l  re f l ex i v i t y  and  i nqu i r y . ”  As  an

ongo ing  process  and  deep ly  re f l ex i ve  pract i ce ,  ar t i cu la t ing  i n te r sec t iona l

re f l ex i v i t y  and  i nqu i r y  encourages  co - l ea rner s  i n  the  communicat ion  c las s room

to  re f l ec t  on  the i r  own  vo ices  and  sub jec t i v i t i e s ;  to  cons ider  how  they  he lp

( re ) shape  the  cons t ruct ions  and  negot ia t ions  of  others ’  sub jec t i v i t i e s ;  to  ga in

c r i t i ca l  consc iousness  of  how  our  i n te rac t ions  are  enab led /cons t ra ined  by  l a rge r

soc ie ta l  ideo log ies ;  and  to  par t i c ipate  i n  re f l ex i ve  dia logues .   

 

       Par tner ing  fo r  soc ia l  j u s t i ce :  Be l iev ing  that  soc ia l  j u s t i ce -based  l ea rn ing  can

bet te r  se rve  s tudents  and  soc ie ty ’ s  best  i n te res t s ,  par tner sh ips  i n  a l l  t ypes ,

shapes ,  and  fo rms  are  requ i red  to  he lp  advance  soc ia l  j u s t i ce  work  i n s ide  and

outs ide  the  communicat ion  c las s room .  In  one  sense ,  i n te rcu l tu ra l

communicat ion  and  i n s t ruct iona l  communicat ion  teachers  and  scho la r s  are

natura l  par tner s  i n  th i s  endeavor .  In  another  sense ,  l oca l  communi t ie s  and

nonpro f i t  organ iza t ions  are  great  par tner s  fo r  soc ia l  j u s t i ce  to  he lp  expose

s te reotypes  and  misconcept ions  about  peop le  l i v ing  i n /on /across  the  marg ins .

In  s t i l l  another  sense ,  par tner ing  fo r  soc ia l  j u s t i ce  cente r s  on  par tner sh ips

between ,  betwix t ,  and  i n -between  di f fe rences .   

 

       The  u l t imate  goa l  of  SWAP -ping  the  mains t ream  communicat ion  c las s room

is  to  bet te r  f ac i l i t a te  ident i t y -based  conver sa t ions  across  di f fe rent ia l  power

re la t ions  i n  order  to  promote  dive r se  vo ices ,  i nc lus i ve  processes ,  and  more  j u s t

p rac t i ces .  U .S .  h igher  educat ion  i s  undergo ing  great  changes ,  and  i t  i s  cr i t i ca l

that  communicat ion  scho la r s  take  th i s  i s sue  se r ious l y .  We  the  authors  hope  that

our  theore t i ca l  proposa l  can  se rve  as  a  cata l y s t  to  i n s t iga te  more  and  fu r ther

conver sa t ions  and  co l labora t ions  between  i n te rcu l tu ra l  communicat ion  and

ins t ruct iona l  communicat ion  teachers  and  scho la r s  to  make  communicat ion

c las s room  work  fo r  everyone .      

       About  the  authors :  Yea -Wen  Chen  i s  an  Assoc ia te  Pro fesso r  i n  the  Schoo l  of

Communicat ion  at  San  Diego  Sta te  Unive r s i t y .  Brand i  Lawless  i s  an  Assoc ia te

Pro fesso r  i n  the  Depar tment  of  Communicat ion  Stud ies  at  the  Unive r s i t y  of  San

Franc i sco .  Th i s  essay  i s  based  on  the  ar t i c le :  Chen ,  Y . -W . ,  &  Lawless ,  B .  (2018 ) .

Reth ink ing  “di f f i cu l t ”  conver sa t ions  i n  communicat ion  i n s t ruct ion  f rom  an

inte rcu l tu ra l  l ens :  Pedagog ica l  s t ra teg ies  fo r  “SWAP -ping ”  the  communicat ion

c las s room .  Communicat ion  Stud ies ,  69 (4 ) ,  372 -388 .

do i : 10 . 1080 / 105 10974 .2018 . 1472 1 17    
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Sensemaking in Turbulent Contexts

Scholarship Spotlight:

       As  a  modern  cont inent ,  Af r i ca  has  been  shaped  l a rge l y  by  i t s  unset t l ing

encounte r  with  the  West  th rough  s lave ry ,  co lon ia l i sm ,  and  the  postco lon ia l

o rder  prec ip i ta t ing  the  deple t ion  of  Af r i ca ’ s  resources .  Th i s  cond i t ion  has  a l so

resu l ted  i n  the  ‘other ing ’  of  non -Weste rn  l eadersh ip  approaches ,  par t i cu la r l y  i n

fo rmal  organ iza t iona l  se t t ings .  In  a  2018  publ i shed  ar t i c le  i n  the  spec ia l  i s sue

“Connect ions  and  Inc lus ions :  In te rcu l tu ra l  Communicat ion  i n  Communicat ion

Stud ies  Scho la r sh ip ”  publ i shed  i n  Communicat ion  Stud ies ,  Drs .  Er ic  Kar ika r i

and  Chr i s topher  Brown  cont r ibute  to  the  l eadersh ip  and  postco lon ia l

scho la r sh ip  by  h igh l ight ing  the  l eadersh ip  approaches  of  Af r i can  s tudent

leaders  i n  U .S .  un ive r s i t i e s  and  how  they  make  sense  of  the i r  own  organ iza t ion ’ s

ident i t y  with in  a  postco lon ia l  contex t .  We  argue  that  the  sensemak ing  process

among  l eaders  who  opera te  i n  tu rbu lent  contex t s  i s  l i ke l y  to  dev ia te  f rom

trad i t iona l  model s  of  l eadersh ip  pract i ce .  Such  contex t s  i nc lude  those  of

peop le  f rom  fo rmer  co lon ia l  te r r i to r ie s  exh ib i t ing  sensemak ing  processes  that

a re  mediated ,  subs tant ia l l y ,  by  impul ses  f rom  the  h i s to r i ca l l y - s i tuated  co lon ia l

re la t ionsh ips  as  wel l  as  i nd i v idua l s ’  engagement  with  g loba l i zed ,  more

dominant  model s  of  l eadersh ip .  

 

        In  our  s tudy ,  we  conducted  i n -depth  i n te rv iews  with  seven  l eaders  of  Af r i can

s tudent  organ iza t ions  i n  the  U .S .  The  a im  of  the  s tudy  was  to  revea l  the  ways  i n

wh ich  l eaders ’  ident i t i e s  as  Af r i cans  and  the i r  un ique  pos i t ions  as  neoco lon ia l

sub jec t s  compl ica te  the  approach  of  exerc i s ing  l eadersh ip  i n  the i r  respect i ve

s tudent  organ iza t ions .  They  employed  a  postco lon ia l  approach  to  show  how

these  s tudent  l eaders  make  sense  of  the i r  pos i t ion  as  the  “other ”  i n  re la t ion  to

the i r  unders tand ings  of  representa t ion ,  cu l tu re ,  and  ident i t y .       

 

 

       We  i l l uminated  the  connect ion  between  hybr id  ident i t i e s  and  res i s tance  to  –

or  accommodat ion  of  –  co lon ia l  di scourses  that  other i ze  Af r i cans  and  other

rac ia l  and  ethn ic  minor i t y  groups  i n  the  U .S .  We  exp la ined  that  l eaders  of

A f r i can  organ iza t ions  are  ab le  to  nav igate  the i r  l eadersh ip  pract i ces  by

leve rag ing  the i r  hybr id  ident i t i e s  –  which  l a rge l y  resu l t  f rom  a  combinat ion  of

the i r  i nd igenous  Af r i can  cu l tu res  and  the  impul ses  of  fo rmer  co lon ia l  cu l tu res .

Th i s  enab les  them  to  ta lk  s imul taneous l y  about  the  remnants  of  co lon ia l

d i scourses  and  ex i s t ing  fo rms  of  oppress ion  that  impact  Af r i can  peop le  whi le

prob lemat ica l l y  accommodat ing  co lon ia l  di scourses  th rough  mimicry .  For

ins tance ,  we  di scussed  that  these  s tudent  l eaders  were  concerned  about

negat i ve  Af r i can  s te reotypes  that  h inder  the  fo rmat ion  of  hea l thy  i n te rcu l tu ra l

re la t ionsh ips  with  U .S .  Amer icans ,  and  genera l l y  pos i t ions  Af r i cans  as

unc i v i l i zed  and  myste r ious ,  and  the re fo re  unf i t  fo r  i n te rcu l tu ra l  a l l i ances .

However ,  seve ra l  of  these  l eaders  t yp ica l l y  accommodated  co lon ia l  di scourses

o f  Af r i can  i n fe r io r i t y ,  par t i cu la r l y  when  engag ing  l eadersh ip  pract i ces  that

leg i t imized  Weste rn  ra t iona l i t y  and  vo ices  with in  nar rowly  cons t ructed

d i scur s i ve  spaces  that  pr i v i l ege  these  fo rms  of  l eadersh ip .    

(Continues on page 9)
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       Globa l l y ,  the  l i t e ra tu re  on  l eadersh ip  and  management  i s  dominated  by

Weste rn  nar ra t i ves  which  usua l l y  conceptua l i ze  l eadersh ip  as  embodied  by  an

ind iv idua l  and  enacted  i n  a  su f f i c ient l y  s t ructu red  env i ronment .  In  th i s  s tudy ,

we  ana lyzed  how  the  l eadersh ip  approaches  of  the i r  s tudy  par t i c ipants ,  whi le

somet imes  accommodat ing ,  s t i l l  cha l lenged  Weste rn  fo rms  of  l eadersh ip  with in

in  these  tu rbu lent  contex t s .  They  exp la ined  that  the  contex t s  i n  which  Af r i can

s tudent  l eaders  opera te  are  tu rbu lent  because  they  requ i re  the  nav igat ion  and

negot ia t ion  of  the i r  own  ident i t i e s ,  whi le  a l so  creat ing  a  coherent

unders tand ing  of  organ iza t iona l  v i s ion ,  and  organ iz ing  fo r  co l lec t i ve  act ion  i n

an  env i ronment  that  tends  to  marg ina l i ze  Af r i can  fo rms  of  cu l tu ra l  express ion .

For  i n s tance ,  these  s tudent  l eaders  consc ious l y  make  i t  par t  of  the i r  l eadersh ip

agenda  and  v i s ion  to  emphas ize  counte rnar ra t i ves  that  h igh l ight  success fu l

economic ,  soc ia l ,  and  cu l tu ra l  ventures  of  Af r i can  peop le  that  are  of ten  i gnored

wi th in  dominant  Weste rn  nar ra t i ves .  For  these  s tudent  l eaders ,  l eadersh ip  i s  a

complex  process  th rough  which  they  must  not  on ly  act  on  the  bas i s  of  ethn ic

and  cu l tu ra l  ident i t i e s ,  but  must  a l so  negot ia te  l eadersh ip  pract i ces  that  se rve

those  who  are  nomina l l y  pr i v i l eged  with in  these  tu rbu lent  contex t s .  Leadersh ip

in  such  te r ra ins  the re fo re  proceeds  th rough  a  sensemak ing  process  that

c i rcumvents  but  a l so  appropr ia tes  Weste rn  di scourses .   

 

 

       The  bigges t  cha l lenge  of  l ead ing  i n  such  tu rbu lent  contex t s  i s  the  process  of

negot ia t ing  the  organ iza t ions ’  v i s ion  –  and  ident i t i e s  –  th rough  what  the

authors  te rmed  postco lon ia l  l eadersh ip .  In  our  s tudy ,  th i s  l eadersh ip  t ype

cor responds  with  an  approach  where  “ l eaders  have  to  negot ia te  the i r  own

presence  i n  White -dominated  academic  i n s t i tu t ions  and  the  postco lon ia l

enactment  of  l ead ing  an  organ iza t ion  that  re f l ec t s  the i r  nat iona l  and  cu l tu ra l

ident i t i e s . ”  Th i s  i s  a l so  why  these  s tudent  l eaders  engage  i n  a  sensemak ing

process  that  a l lows  them  to  unear th  and  s tab i l i ze  the  organ iza t ion ’ s  purpose  i n

con junct ion  with  the  asp i ra t ions  and  goa l s  of  the  organ iza t ions ’  members .  The

sensemak ing  process  enab les  l eaders  to  re t rospect i ve l y  ident i f y  the i r

o rgan iza t ions ’  goa l s  and  to  s i tuate  them  with in  the  contex t  of  po l i t i ca l

consc iousness  about  Af r i ca  and  i t s  re la t ionsh ip  with  the  West .  Af r i can  s tudent

d i scourses  of  postco lon ia l  l eadersh ip  revea l  that  they  engaged  unders tand ing

and  pract i ces  of  l eadersh ip  th rough  the i r  work  i n  s tudent  organ iza t ions  by

cha l leng ing  dominant  di scourses  and  ideo log ies  th rough  the i r  work  with in  the i r

s tudent  organ iza t ions .                        

 

       The  focus  on  sensemak ing  i s  to  emphas ize  the  s ign i f i cance  of  contex t  i n

leadersh ip .  That  i s ,  di f fe rent  l eadersh ip  contex t s  requ i re  di f fe rent  sk i l l s  and

approaches .  Par t i cu la r l y  i n  such  contex t s  as  di scussed  above ,  the  sensemak ing

process  i s  use fu l  fo r  l abe l ing  organ iza t iona l  pre rogat i ves .  We  sought  to  draw

at tent ion  to  the  ro le  of  communicat ion  i n  br ing ing  di f fe rent  theore t i ca l

concepts  together  to  exp la in  complex  l eadersh ip  exper iences  of  Af r i can

s tudent  l eaders  i n  U .S .  un ive r s i t i e s .  We  argued  “ that  communicat ion  i s  the

l inchp in  that  connects  l eadersh ip  to  di scourse  with in  spec i f i c  po l i t i ca l ,  soc ia l ,

h i s to r i ca l ,  or  cu l tu ra l  contex t s  because  i t  prov ides  an  impor tant  resource  fo r

c reat i ve l y  nav igat ing  such  organ iza t ions . ”  

(Continues on page 10)

Leadership as a Sensemaking Process

Navigating Identities Through Discourse



        In  conc lus ion ,  we  asse r t  that  Af r i can  s tudents ’  postco lon ia l  l eadersh ip  and

ret rospect i ve  sense -making  i s  a  product  of  sh i f t ing  and  f lu id  soc ioh i s to r i ca l

c i rcumstances  impacted  by  the  i n te rp lay  of  dominant  unders tand ings  of

leadersh ip ,  co lon ia l i sm ,  and  g loba l i za t ion .  

                         

       About  the  authors :  Er ic  Kar ika r i  i s  an  Ass i s tant  Pro fesso r  i n  the

Communicat ion  Stud ies  Depar tment  at  Towson  Unive r s i t y .  Chr i s topher  Brown  i s

an  Assoc ia te  Pro fesso r  and  Di rec to r  of  Graduate  Stud ies  i n  the  Communicat ion

Stud ies  Depar tment  at  the  Minnesota  Sta te  Unive r s i t y ,  Mankato .  Th i s  essay  i s

based  on  the  ar t i c le :  Kar ika r i ,  E .  &  Brown ,  C .  (2018 ) .  Sensemak ing  i n  tu rbu lent

contex t s :  Af r i can  s tudent  l eadersh ip  i n  a  postco lon ia l  contex t .  Communicat ion

Stud ies ,  69 (4 ) ,  439 -452 .  do i : 10 . 1080 / 105 10974 .2018 . 1472 126  
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Small (2017) Someone to Talk To

Book Review:

       We  conf ide  i n  peop le  on  a  regu la r  bas i s ,  yet  of ten  without  thorough ly

examin ing  why  we  chose  that  person  to  conf ide  i n .  Scho la r s  i n  Communicat ion

Stud ies  have  l ong  been  i n te res ted  i n  di sc losure  (Whee less  &  Grotz ,  1976 )  and

the  management  of  pr i va te  i n fo rmat ion  (Pet ron io ,  Olson ,  &  Dol la r ,  1989 ) .  As

Smal l  addresses  i n  the  beg inn ing  of  h i s  book ,  we  of ten  th ink  of  conf idants  as

those  we  are  c lose  to  and  t rus t ,  and  i n  f ac t  i n  1985  the  Genera l  Soc ia l  Survey

added  a  ques t ion  ask ing  i nd i v idua l s  to  name  those  whom  they  had  di scussed

impor tant  matte r s  with  (Smal l ,  2017 ) .  The  goa l  of  th i s  ques t ion ,  and  the

resea rch  resu l t ing  f rom  i t ,  assures  us  that  i nd i v idua l s  have  a  f ew  c lose

conf idants  who  they  conf ide  i n ,  spouses ,  f ami l y  members ,  and  best  f r i ends .

Smal l  argues  that  whi le  th i s  approach  seems  l i ke  common  sense ,  that  the re  are

reasons  to  be  concerned  with  these  conc lus ions ,  ( 1 )  that  what  we  th ink  we  do

doesn ’ t  a lways  match  with  rea l i t y ,  (2 )  that  te l l ing  those  we  are  c loses t  to  of ten

poses  the  bigges t  r i sk ,  and  (3 )  that  we  may  be  more  wi l l ing  to  t rus t  weak  t i e s

than  we  th ink  we  are .  I t  i s  easy  to  assume  that  we  on ly  te l l  the  peop le  c loses t

to  us  the  impor tant  th ings  i n  our  l i f e ,  but  what  about  when  we  ta lk  to  our

ha i rd resse r  about  our  marr iage ,  or  another  academic  about  someth ing  that  on ly

another  academic  cou ld  unders tand ?  These  peop le  might  not  be  the  ones  we

labe l  as  conf idants ,  yet  c i rcumstances  and  s imi la r i t i e s  prov ide  an  oppor tun i t y

to  conf ide  i n  weaker  t i e s .  Th i s  book  i s  ded icated  to  unders tand ing  how  we

choose  peop le  to  conf ide  i n  and  i s  div ided  up  i n to  th ree  main  par t s .   

 

 

       Par t  I  i s  devoted  to  exp lo r ing  the  reason  fo r  th i s  book ,  why  conf idants  are

impor tant ,  the  h i s to ry  of  s t rong  and  weak  t i e s ,  and  the  potent ia l  fo r  exp lo r ing

the  nature  of  conf idants  i n  a  more  i n -depth  manner .  The  second  por t ion  of  Par t

I  i s  devoted  to  se t t ing  up  the  methodo log ica l  process  fo r  exp lo r ing  the

chang ing  nature  of  conf idants .  Spec i f i ca l l y ,  Smal l  and  h i s  resea rch  team

inte rv iewed  whole  cohor t s  of  graduate  s tudents  i n  th ree  di f fe rent  areas :  a

labora to ry  sc ience ,  a  soc ia l  sc ience ,  and  the  humani t ie s .  The  s tudents  were

in te rv iewed  shor t l y  a f te r  s ta r t ing  the  program ,  6  months  i n to  the  program ,  6

months  a f te r  that ,  and  then  the  f ina l  i n te rv iew  was  one  year  l a te r .  The  benef i t

o f  fo l lowing  graduate  s tudents  i s  the  amount  of  change  they  wi l l  exper ience  i n

a  shor t  amount  of  t ime ,  and  the  oppor tun i t i e s  they  wi l l  have  to  seek  he lp  and

gu idance .  Spec i f i ca l l y ,  graduate  s tudents  are  “at  greate r  r i sk  fo r  menta l  hea l th

i s sues  than  those  i n  the  genera l  popula t ion .  Th i s  i s  l a rge l y  due  to  soc ia l

i so la t ion ,  the  of ten  abs t rac t  nature  of  the  work  and  f ee l ings  of  i nadequacy  - -

not  to  ment ion  the  s l im  tenure - t rack  j ob  market ”  (F laher ty ,  2018 ,  para .  1 ) .  Not

on ly  does  th i s  book  se rve  as  a  mult i -method  source  on  conf idants ,  but  a l so

prov ides  a  rea l i s t i c  assessment  of  the  cha l lenges  graduate  s tudents  f ace .  As

scho la r s  i n  a  f i e ld  where  one  of  the  areas  we  focus  on  i s  re la t ionsh ips ,  we  have

a  un ique  ab i l i t y  to  address  some  of  the  cha l lenges  graduate  s tudents  f ace  when

conf id ing  i n  those  around  them .  Par t  I I  i s  an  i n -depth  l ook  at  who  graduate

s tudents  l abe l  as  conf idants .    

(Continues on page 12)
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       Par t  I I  compr i ses  the  bulk  of  th i s  book ,  with  Chapte r s  2 -6  focus ing  on  the

exper iences  of  the  graduate  s tudents  i n  the  th ree  di f fe rent  programs .  In

chapte r  2 ,  Smal l  focuses  on  the  i nd i v idua l s  who  the  graduate  s tudents  l abe l  as

par t  of  the i r  “core  di scuss ion  network ” ,  and  how  l ong  they  keep  those  t i e s .  On

page  41 ,  he  presents  a  graph  of  the  f i r s t  th ree  waves  of  i n te rv iews ,  with  l i nes

ind ica t ing  how  l ong  conf idants  were  named .  Al though  we  may  cons ider

ind i v idua l s  i n  our  core  di scuss ion  network  to  be  s t rong  t i e s ,  Smal l  f inds  that

wi th  the  graduate  s tudents  those  i nd i v idua l s  who  they  have  impor tant

conver sa t ions  with  are  of ten  not  those  who  they  have  the  s t ronges t  t i e s  with .

Smal l  sugges t s  that  the re  are  th ree  pat te rns  to  what  happens  with  these

ind iv idua l s ,  s tudents  wi l l  ( 1 )  keep ,  (2 )  drop ,  and /or  (3 )  rep lace  conf idants

th roughout  the i r  grad  schoo l  exper ience .  Chapte r  3  exp l i ca tes  the  di f fe rence

between  who  we  be l ieve  we  wi l l  ta lk  to ,  and  who  we  actua l l y  ta lk  to .  In  Chapte r

4 ,  Smal l  goes  on  to  di scuss  spec i f i c  reasons  why  we  may  avo id  conf id ing  i n

those  we  are  c lose  to ,  with  Chapte r  5  summar iz ing  why  we  spec i f i ca l l y  seek  out

weak  t i e s  to  conf ide  i n .  F ina l l y ,  i n  Chapte r  6  Smal l  di scusses  how  many  t imes

we  don ’ t  act i ve l y  seek  to  conf ide  i n  peop le ,  but  ra ther  c i rcumstances  happen

that  g ive  us  an  oppor tun i t y  to  share  pr i va te  i n fo rmat ion  we  had  no  i n tent ion  of

d i sc los ing .   

 

 

        In  the  f ina l  sect ion  of  the  book  Smal l  addresses  the  concern  that  graduate

s tudents  are  not  l i ke  the  genera l  popula t ion .  Us ing  data  f rom  nat iona l  su rveys ,

Smal l  conc ludes  that  the  way  i n  which  graduate  s tudents  dec ide  to  di sc lose

in fo rmat ion  i s  s imi la r  to  that  of  the  genera l  Amer ican  popula t ion .  I  apprec ia te

the  mult i -method  approach  that  Smal l  takes  i n  th i s  book ,  and  that  he  s ta r t s  by

acknowledg ing  the  l im i ta t ions  of  soc ia l  network  ana ly s i s ,  and  the  i n fo rmat ion

inherent l y  miss ing  when  l ook ing  at  s t rong  t i e s .  Al though  I  found  the  book

inte res t ing ,  and  the  graduate  s tudents ’  exper iences  resonated  with  me ,  I ’m  not

conv inced  that  th i s  book  adds  much  i n  the  way  of  new  i n fo rmat ion  to  resea rch

in  Communicat ion  Stud ies .  

 

I  would  recommend  th i s  book  to  graduate  s tudents  who  are  i n te res ted  i n

hear ing  about  the  cha l lenges  other  graduate  s tudents  f ace ,  and  to  f acu l t y

members  who  are  teach ing  an  i n te rper sona l  c las s  and  would  l i ke  to  i nc lude  a

re la ted  book  that  approaches  pr i va te  i n fo rmat ion  and  conf idants  f rom  a  soc ia l

network  perspect i ve .  Overa l l ,  th i s  book  i s  a  great  i n -depth  l ook  at  the

exper iences  of  graduate  s tudents  and  an  i n te res t ing  read  on  conf idants .    
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       Ka i t l in  Phi l l ips  rece i ved  her  B .S .  and  M .S .  f rom  Texas  Chr i s t i an  Unive r s i t y

and  her  PhD  f rom  the  Unive r s i t y  of  Nebraska -L inco ln .  She  i s  an  Ass i s tant

Pro fesso r  of  Communicat ion  Stud ies  i n  the  Languages ,  Phi losophy ,  and

Communicat ion  Stud ies  Depar tment  at  Utah  Sta te  Unive r s i t y ,  where  she

resea rches  the  i n te rp lay  between  f ami l y  and  persona l  ident i t y  focus ing  on  how

people  create  f ami l y  ident i t y  and  so l ida r i t y ,  and  the  percept ions  of  di f fe rence

in  re la t iona l  qua l i t y  across  f ami l y  members  

Refe rences  

 

F laher ty ,  C .  (2018 ,  March  6 ) .  Menta l  hea l th  cr i s i s  fo r  grad  s tudents .  In s ide  Higher

Ed .  Ret r ieved  f rom :  ht tps : / /www . i n s ideh ighered .com /news /2018 /03 /06 /new -

s tudy - says -graduate - s tudents -menta l -hea l th -cr i s i s  

 

Pet ron io ,  S . ,  Olson ,  C . ,  &  Dol la r ,  N .  ( 1989 ) .  Pr i vacy  i s sues  i n  re la t iona l

embar rassment :  Impact  on  re la t iona l  qua l i t y  and  communicat ion  sa t i s fac t ion .

Communicat ion  Research  Repor t s ,  6 ,  21 -27 .  

 

Whee less ,  L .  R . ,  &  Grotz ,  J .  ( 1976 ) .  Conceptua l i za t ion  and  measurement  of

repor ted  se l f -di sc losure .  Human  Communicat ion  Research ,  2 ,  338 -346 .      
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Kennerly and Pfeister (Eds.) (2018) Ancient 

Rhetorics and Digital Networks

Book Review:

       Kenner l y  and  Pfe i s te r  (2018 )  do  a  superb  j ob  and  br ings  together  two

concepts  fo r  the  reader  that  eas i l y  a l low  the  connect ions  between  anc ient

rheto r i c  and  dig i ta l  networks  to  be  c lea r l y  unders tood  and  exp la ined .  In

Anc ient  Rhetor i c  and  Dig i ta l  Networks ,  Kenner l y  and  Pfe i s te r  (2018 )  combined

together  e leven  essays  that  exp lo re  di f fe rent  methods ,  app l i ca t ions ,  and

conver sa t ions  regard ing  how  theore t i ca l  f r ameworks  and  c las s i ca l

unders tand ings  of  the  anc ient  rheto r i c s  can  be  used  and  app l ied  to

unders tand ing  the  impl i ca t ions  and  app l i ca t ions  of  dig i ta l  networks  i n  the  21 s t

century .  Th i s  ed i ted  vo lume  se rves  as  a  means  fo r  the  reader  to  f ind  the  

i n sc r ibed  and  under l y ing  paths  (Poro i )  that  ex i s t  i n  the  vas t  seas  (Pontos )  that

a re  our  i nc red ib l y  i n te rconnected  dig i ta l  dependent  wor ld ,  as  Kenner l y  and

Pfe i s te r  (2018 )  exp la in  i n  the  i n t roduct ion  of  th i s  tex t .  

 

       The  essays  that  are  presented  with in  the  ed i ted  vo lume  put  together  by

Kenner l y  and  Pfe i s te r  (2018 )  se rve  as  a  genera l  overv iew  and  or ienta t ion  to  the

d i f fe rent  methodo log ica l  and  rheto r i ca l  approaches  that  can  be  used  and

appl ied  to  cur rent  phenomena  per ta in ing  to  dig i ta l  networks  and  how  they

in f luence ,  i n te rac t  with ,  and  shape  our  soc ia l  and  i n te rconnected  wor ld .  From

essays  on  genera l  overv iews  and  or ienta t ions  to  the  dig i ta l  network  f i e ld ,  to

rheto r i ca l  app l i ca t ions  fo r  media  s tud ies ,  dig i ta l  bio logy ,  and  mediated

mul t ip l i c i t y ,  the  essays  conta ined  with in  Kenner l y  and  Pfe i s te r  (2018 )  tex t  se rve

as  conver sa t iona l  s ta r te r  pieces  on  each  top ic  area  that  i s  presented  by  the

authors  of  each  i nd i v idua l  essay .  Whi le  some  essays  conta ined  with in  the  tex t

seem  to  be  more  of  a  theore t i ca l  conver sa t ion  piece  regard ing  e i ther  anc ient

rheto r i c  or  dig i ta l  networks ,  without  any  c lea r  or  concre te  connect ions  or

app l i ca t ions  between  the  two  areas ,  others  prov ide  i n -depth  and  r i ch

ar t i cu la t ions  of  how  anc ient  rheto r i ca l  theor ies  and  methods  can  be  used  to  

unders tand  spec i f i c  i n s tances  and  phenomena  regard ing  the  impact  and

in f luence  that  dig i ta l  networks  have  on  our  21 s t  century  soc ie ty .  Spec i f i ca l l y ,

th i s  rev iewer  was  ve ry  pleased  to  see  how  many  of  the  t rad i t iona l  rheto r i ca l

methods  that  we  of ten  see  di scussed  i n  our  undergraduate  rheto r i ca l  theory

c las s rooms ,  or  i n  the  sect ions  of  our  i n t ro  to  communicat ion  courses  that  cover  

the  t rad i t ions  i n  anc ient  rheto r i ca l  theor ies ,  are  di scussed  and  used  at  l ength

wi th in  the  essays  conta ined  with in  th i s  ed i ted  vo lume .  

 

When  re f l ec t ing  upon  how  one  cou ld  use  th i s  tex t  i n  the i r  teach ing  and

research  pract i ces ,  th i s  rev iewer  f ee l s  that  th i s  tex t  cou ld  be  used  qu i te  wel l  i n

e i the r  an  undergraduate  or  graduate  c las s room  se t t ing .  Al l  of  the  essays  that

a re  conta ined  with in  th i s  ed i ted  vo lume  are  wr i t ten  i n  a  matte r  that  they  cou ld

be  c lea r l y  unders tood  and  re f l ec ted  upon  i n  a  j un io r  or  sen io r  l eve l  

undergraduate  c las s ,  as  wel l  as  with in  a  graduate  c las s room  that  would  a l low

for  a  more  par t i cu la r  focus  and  l ens  of  at tent ion  to  be  tu rned  to  the

in te rconnect ions  that  ex i s t  between  

(Continues on page 15)
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anc ient  rheto r i c  and  dig i ta l  networks  as  i t  i s  presented  with in  th i s  book .  Aga in ,

whi le  some  of  the  essays  conta ined  with in  th i s  ed i ted  vo lume  are  not  as  c lea r l y

a r t i cu la te  i n  the  app l i ca t ion  and  connect ion  of  a  theore t i ca l  unders tand ings

that  ex i s t  between  anc ient  rheto r i c  and  dig i ta l  networks ,  the  ab i l i t y  to  use  th i s

tex t  as  e i ther  an  overa rch ing  tex t  fo r  an  undergraduate  c las s ,  or  as  an

int roducto ry  tex t  to  a  more  advanced  graduate  course  on  anc ient  rheto r i c  and

dig i ta l  networks  i s  c lea r .  Kenner l y  and  Pfe i s te r  (2018 )  have  put  together  an

ed i ted  vo lume  that  would  se rve  wel l  i n  the  h igher  educat ion  c las s room  se t t ing .  

 

       Look ing  at  th i s  vo lume  f rom  a  resea rch  and  pro fess iona l  app l i ca t ion

s tandpo int ,  Kenner l y  and  Pfe i s te r  (2018 )  have  c lea r l y  shown  and  ar t i cu la ted  to

th i s  rev iewer  that  works  per ta in ing  to  the  i n te rconnect ions  and  i n te rp lay  that

ex i s t  i n  the  21 s t  century  between  dig i ta l  networks  and  anc ient  rheto r i ca l

methods  are  an  area  that  communicat ion  scho la r s  and  pract i t ioner s  shou ld

inves t  more  t ime  and  at tent ion  towards .  Unders tand ing  how  anc ient  rheto r i ca l

theory  i s  s t i l l  app l i cab le  i n  a  va r ie ty  of  venues  and  resea rch  areas ,  i nc lud ing

those  of  new  dig i ta l  media  techno log ies  and  contempora ry  publ i c  cu l tu re  as  i s

the  focus  of  th i s  tex t ,  he lps  to  c lea r l y  ar t i cu la te  the  fundamenta l  ro le  that  a

c lea r  unders tand ing  and  respect  of  anc ient  rheto r i ca l  theory  s t i l l  has  fo r  a l l  of

us  with in  our  di sc ip l ine .  Regard less  of  our  content  areas ,  methodo log ica l

exper t i ses ,  and  di spos i t ions  towards  e i ther  anc ient  rheto r i ca l  theory  or  dig i ta l

networks  and  dig i ta l  media  resea rch ,  Kenner l y  and  Pfe i s te r  (2018 )  make  the

need  fo r  th i s  tex t  and  the  unders tand ing  of  the  i n te rconnect ion  between

anc ient  rheto r i c  and  dig i ta l  networks  exp l i c i t l y  c lea r  by  showing  the  

reader  the  sens ib le  nature  that  ex i s t s  f rom  app ly ing  anc ient  rheto r i c s  with in

the  i n te rconnected  web  that  i s  dig i ta l  networks  i n  the  21 s t  century .  The

ground ing  that  i s  prov ided  with in  th i s  work ,  and  the  or ienta t ion  that  th i s

co l lec t ion  prov ides  fo r  the  reader  between  the  h i s to r i ca l  unders tand ings  that

a re  requ i red  of  anc ient  rheto r i ca l  theory  and  the  contempora ry  app l i ca t ions  

and  ar t i cu la t ions  of  the  i n f luence  and  impacts  that  dig i ta l  networks  have  today

prov ide  a  re inv igora t ion  and  a  re imag inat ion  of  the  app l i ca t ion  potent ia l  of

anc ient  rheto r i ca l  theor ies  i n  a  va r ie ty  of  contex t s  and  cons t ruct s  across  the

communicat ion  di sc ip l ine .  

 

       Overa l l ,  Kenner l y  and  Pfe i s te r  (2018 )  prov ide  an  ed i ted  vo lume  of  e leven

essays  that  not  on ly  spark  i n te res t  i n  the  i n te rconnect ion  between  anc ient

rheto r i c  and  dig i ta l  networks ,  but  a l so  prov ide  a  means  of  fu r ther ing

conver sa t ions  and  resea rch  regard ing  the  essays  and  top ic  areas  that  are

presented  with in  th i s  tex t .  Th i s  rev iewer  wholehear ted ly  be l ieves  that  th i s  tex t

cou ld  be  used  qu i te  success fu l l y  i n  both  undergraduate  and  graduate  resea rch

and  theory  c las ses ,  as  wel l  as  be  used  as  a  too l  fo r  those  of  us  with in  the

d i sc ip l ine  to  bet te r  hone  our  own  i nd i v idua l  cra f t s  and  prov ide  ourse l ves  with  a

bet te r  unders tand ing  of  our  own  ways  of  us ing  anc ient  rheto r i c s  or  other

methods  i n  new  ways  that  a l low  us  to  bet te r  unders tand ,  i n te rp re t ,  cr i t ique ,

and  communicate  about  the  wor ld  that  we  l i ve  i n .  I t  i s  works  such  as  the  ed i ted

vo lume  of  Anc ient  Rhetor i c  and  Dig i ta l  Networks  by  Kenner l y  and  Pfe i s te r

(2018 )  that  prov ided  th i s  rev iewer  with  hope  that  scho la r sh ip ,  resea rch ,

teach ing ,  and  pedagogy  with in  our  di sc ip l ine  wi l l  cont inue  to  grow  and

f lour i sh .  

(Continues on page 16)
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Refe rences  

Kenner l y ,  M .  &  Pf i s te r ,  D .  S .  (2018 ) .  Anc ient  Rhetor i c s  and  Dig i ta l  Networks .

Tusca loosa :  The  Unive r s i t y  of  Alabama  Press .  

 

       Ke i th  Bis todeau  rece i ved  h i s  B .S .  and  h i s  M .A  f rom  Nor th  Dakota  Sta te

Un ive r s i t y  i n  Communicat ion  Stud ies .  He  i s  cur rent l y  work ing  on  h i s  Ed .D .  i n

Educat iona l  Leadersh ip  at  Haml ine  Unive r s i t y .  He  i s  an  i n s t ructo r  at  Anoka

Ramsey  Communi ty  Col lege ,  where  h i s  teach ing  focuses  on  i n t roducto ry

communicat ion  theory ,  i n te rper sona l  communicat ion ,  and  rheto r i ca l

communicat ion .  His  resea rch  i nc ludes  pro jec t s  focus ing  on  nar ra t i ve  ana ly s i s

and  the  i n f luence  of  whi teness .  
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Rudick, Golsan, & Cheesewright (2018). 

Teaching from the Heart: Critical 

Communication Pedagogy in the 

Communication Classroom 

Book Review:

       Cr i t i ca l  communicat ion  pedagogy  (CCP )  cha l lenges  i n s t ructo r s  to  examine

and  respond  to  power  th rough  the  examinat ion  of  communicat i ve  pract i ces

(Fasse t t  &  Warren ,  2007 ) .  In  the i r  book ,  Teach ing  f rom  the  Hear t :  Cr i t i ca l

Communicat ion  Pedagogy  i n  the  Communicat ion  Class room ,  Rudick ,  Golsan ,

and  Cheesewr ight  (2018 )  ar t i cu la te  a  means  by  which  i n s t ructo r s  can  work

toward  accompl i sh ing  th i s  goa l .  Fo l lowing  the  cha l lenge  of  the i r  l a te  mentor ,

John  T .  Warren ,  the  authors  publ i shed  th i s  book  as  a  means  to  cont inue  “h i s

legacy  as  a  communicat ion  scho la r  who  was  deep ly  i nves ted  i n  cont inu ing

conver sa t ions  about  oppress ion  and  pr i v i l ege  th rough  the  communicat ion

c las s ”  (2018 ,  p .  1 ) .   

 

       The  book  i s  presented  as  a  dia log ic  endeavor  to  i n t roduce  neophyte

ins t ructo r s  to  CCP  and  i t s  soc ia l  j u s t i ce  goa l s  th rough  the  ana ly s i s  of  pr i v i l ege

and  oppress ion .  At  t imes ,  the  work  reads  l i ke  a  tex tbook .  At  others ,  i t  reads  l i ke

a  scho la r l y  conver sa t ion  about  i nequa l i t y  and  soc ia l  j u s t i ce .  Th i s  book  i s  un ique

in  that  i t  prov ides  readers  with  an  autoethnograph ic  approach  to  the

app l i ca t ion  of  CCP  i n  the  c las s room .  Each  chapte r  beg ins  with  a  re f l ex i ve

account  of  one  or  more  of  the  authors ’  exper iences ,  di f f i cu l t i e s ,  and /or

cha l lenges  re la t ing  to  the  chapte r  content .  Th i s  approach  demonst ra tes  the

authors ’  vu lnerab i l i t y  as  teachers  and  l ea rner s  and  prov ides  an  e f fec t i ve

in t roduct ion  by  emphas iz ing  the  idea  that  pedagog ica l  acts  are  both  nuanced

and  i nherent l y  l aden  with  power .   

 

       Al though  i n s t ructo r s  recogn ize  the  va lue  of  examin ing  hegemonic  act ion ,

they  of ten  exper ience  di f f i cu l t y  f ac i l i t a t ing  i t  i n  the  c las s room  (Kah l ,  2017 ) .  For

th i s  reason ,  the  rea l  s t rength  of  th i s  book  i s  that  avo ids  di scuss ing  CCP  as  a

nebu lous  concept .  Rather ,  the  authors  demonst ra te  CCP ’ s  theore t i ca l  r igo r  and

of fe r  an  app l ied  approach  to  i t s  f ac i l i t a t ion .  Thus ,  th i s  i s  not  s imply  a  book

about  CCP ;  i t  i s  a  book  about  how  to  do  CCP .  The  authors  accompl i sh  th i s

th rough  a  two - fo ld  organ iza t iona l  s t ructu re .    

(Continues on page 18)
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       The  f i r s t  par t  of  the  book  ( seven  chapte r s )  i s  ded icated  to  the  examinat ion

o f  CCP .  These  chapte r s  succ inct l y  and  e f fec t i ve l y  out l ine  key  ques t ions  that

ins t ructo r s  must  cons ider  when  at tempt ing  to  employ  CCP  i n  the  c las s room .  In

the  f i r s t  sect ion ,  the  authors  di scuss  impor tant  ques t ions  about  the

implementat ion  of  CCP  (chapte r s  1  and  2 ) ,  the  impor tance  of  the  seeming ly

mundane  pedagog ica l  cho ices  (chapte r  3 ) ,  the  ro le  of  assessment  (chapte r  4 ) ,

the  cr i t i ca l  ro le  of  mentor ing  (chapte r  5 ) ,  pi t fa l l s  that  can  occur  when

at tempt ing  to  engage  i n  cr i t i ca l  dia logue  (chapte r  6 ) ,  and  a  di scuss ion  of  the

ro le  of  re f l ex i v i t y  i n  the  communicat ion  c las s room  (chapte r  7 ) .   

 

       The  second  par t  of  the  book  prov ides  the  means  by  which  i n s t ructo r s  can

pragmat ica l l y  f ac i l i t a te  CCP .  In  th i s  sect ion ,  the  authors  i nc lude  16  act i v i t i e s

that  i n s t ructo r s  can  use  to  employ  CCP  i n  i n  the  areas  of  re la t iona l  or ienta t ion ,

i n s t i tu t iona l  or ienta t ion ,  and  cu l tu ra l  or ienta t ion .  These  act i v i t i e s  were

authored  by  myr iad  i n s t ructo r s  who  adopt  a  soc ia l  j u s t i ce  perspect i ve  and

act i ve l y  i n tegra te  CCP  i n to  the i r  c las s rooms .   

 

       The  book  has  the  potent ia l  to  prov ide  ut i l i t y  fo r  a  wide  va r ie ty  of  aud iences .

Because  of  i t s  access ib le ,  c lea r l y  def ined  l anguage ,  the  book  i s  appropr ia te  fo r

an  advanced  undergraduate  aud ience .  Also ,  because  of  the  depth  at  which  i t

addresses  ques t ions  of  power  i n  the  c las s room ,  i t  i s  appropr ia te  fo r  a  graduate

seminar  and  as  a  scho la r l y  resource  fo r  cr i t i ca l l y  minded  academics  to  i n fo rm

the i r  pedagogy  and  resea rch .  

 

       Rudick ,  Golsan ,  and  Cheesewr ight  have  succeeded  i n  produc ing  a  succ inct

d i scuss ion  of  CCP  and  i t s  pragmat ic  app l i ca t ion .  In  the  fo reword  of  the  book ,

Deanna  Fasse t t  ar t i cu la tes  the  goa l  fo r  the  tex t ,  say ing ,  “Th i s  book  wi l l  he lp  you

bu i ld  and  re f ine  a  vocabu la ry  fo r  re f l ex i ve  ana ly s i s  of  what  happens  i n

c las s rooms ”  (2018 ,  p .  x i i i ) .  The  authors  have  met  th i s  goa l .  Teach ing  f rom  the

Hear t :  Cr i t i ca l  Communicat ion  Pedagogy  i n  the  Communicat ion  Class room

succeeds  i n  ass i s t ing  both  new  and  exper ienced  teachers  i n  re f l ex i ve l y

examin ing  and  respond ing  to  power  th rough  the  examinat ion  of  communicat i ve

pract i ces .  

Refe rences  

 

Fasse t t ,  D .  L . ,  &  Warren ,  J .  T .  (2007 ) .  Cr i t i ca l  communicat ion  pedagogy .

Thousand  Oaks ,  CA :   

Sage .    

       Dav id  H .  Kah l ,  J r .  rece i ved  h i s  B .A .  i n  economics  f rom  Concord ia  Col lege ,

MN ,  and  h i s  Ph .D .  i n  Communicat ion  f rom  Nor th  Dakota  Sta te  Unive r s i t y .  He  i s

cu r rent l y  an  Assoc ia te  Pro fesso r  of  Communicat ion  at  Penn  Sta te  Er ie ,  The

Behrend  Col lege .  He  produces  scho la r sh ip  i n  the  area  of  cr i t i ca l  communicat ion

pedagogy .  Kah l  i s  i n te res ted  i n  the  ways  i n  which  CCP  can  be  used  to  respond

to  hegemonic  fo rces  i n  soc ie ty ,  namely  i n s tances  of  economic  and  cu l tu ra l

hegemony .   
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